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In 2019, VUB within the framework of the 

Horizon 2020 Mindb4ACT Project developed an 

evidence-based pilot project in order to 

understand the gaps pertaining to 

radicalisation in the Belgium education 

system. The information gathered from the 

pilot project served as a starting point for the 

identification and analysis of gaps, providing a 

foundation for the development of tools to 

address issues faced by Belgium and EU 

educators, alike. Using the outcomes of the 

pilot project, this policy brief aims to: 1) outline 

the main challenges that educators are faced 

with in the classroom; and 2) provide policy 

recommendations supporting educators, 

seeking to confront issues present within their 

classrooms.  

Lessons learnt from Belgian educators 

Education remains a priority for achieving 

sustainable success in tackling radicalization 

and violent extremism. Even though the impact 

of education is measurable only in the long 

term, it nonetheless plays a crucial role in an 

individuals’ immediate socialisation and 

adaptation processes (Rappaport and Seidman 

2000). This is prevalent if the goal is to invest 

in a “holistic response to violent extremism and 

radicalisation, which looks at prevention from 

the earliest possible stages of education” 

(Council of Europe 2018). The pilot project 

brought together Belgian experts in education 

and other professionals from fields at the 

intersection with education. They shared their 

experiences on preventing radicalisation, 

identified pivotal needs alongside the most 

visible gaps, and formulated practical 

solutions. Data was collected through focus 

groups and a guided discussion.  

The analysis demonstrated educators’ scarce 

understanding of radicalisation as a 

phenomenon, rudimentary familiarity with the 

variety of local actors involved and a lack of 

classroom-tailored tools and methodologies. 

Educators, expressed concerns about grasping 

the difference between radicalisation, 

extremism and terrorism, reinforcing that, 

despite having entered a variety of milieus, the 

concept of ‘radicalization’ still remains vague 

(CONRAD 2019). While terrorism is clearly 

defined in the Belgian Penal Code (art. 137), 

the absence of a legal definition for 

“radicalisation” in the Belgian national 

legislation allows for a broad space for 

manoeuvring, in terms of interpretation and 

application. As a result, ‘radicalization’ has 

surged to some sort of default explanation in 

relation to terrorist phenomena (CONRAD 

2019). Radicalisation as a peaceful process 

and a form of expression of “out of the box” 

thinking is uncommon and is seemingly 

associated with a predisposition to violence 

versus a non-violent process (Schmid 2013). 

Consequently, the most common questions by 

teachers were on violence and “peaceful” 

radicalisation, detection and signs of 

radicalisation, and the nexus between 

behavioural deviations and predisposition to 

violence in students. 

The discussions revealed that educators were 

uninformed of specific tools meant to support 

their daily work, and if they were informed, rigid 

schedules did not leave them enough time to 

explore such tools. Educators also pointed out 

that the plethora of information available 

online tended to overwhelm them. As such, 

they were unable to find answers to situational 

questions and were unable to adapt this 

knowledge to the context of the subjects they 

taught. 

Issues with limited knowledge of Belgian 

national approaches towards 
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counter-radicalisation and the actors involved 

were prevalent, with accessibility to and 

systematic exchanges with Belgian authorities 

barely existing. Regular forums or meeting 

platforms between the two professional 

categories where teachers could discuss their 

concerns were absent. Communication only 

occurred reactively in case of critical events at 

schools. Nonetheless, educators expressed 

their desire to better understand which actors 

engaged with schools and young people and 

make such exchanges mandatory, as it could 

improve the chances of successful early stage 

interventions. 

Source, functionality, and applicability of 

pedagogical tools both for in-classroom use 

and for self-training, posed a big question mark 

for teachers. The lack of awareness and 

specificity of certain tools may lead to 

situations where improvisation or neglection 

are the only options available to teachers. The 

scarcity of resources, lack of precise 

information, absence of adequate training and 

support, all constrain teachers to ‘self-made,’ 

and one-off solutions of questionable utility. 

 

Policy Recommendations 

Educator oriented:  

• Alignment of educational tools and 

competences with the latest trends and 

needs from the field should be among the 

main priorities. This requires the increase 

of knowledge and exchanges with highly 

specialized professionals.  

 

• Revolving around pathways to 

radicalisation and potential violence, 

educators must work towards (i) 

increasing the sense of belonging in 

schools – by prompting pupils to reflect on 

shared norms, values, objectives; (ii) 

understanding of group dynamics, e.g. 

approaching prevention through 

humanistic approaches; and (iii) 

strengthening social media literacy and 

critical thinking on the use of technology 

and its double-edged consequences. 

 

Policymakers and National Authorities 

oriented:  

 

• Specific contextual needs should be 

systematically collected from educators to 

provide clear and better targeted policies 

and measures. 

 

• Flexible up-to-date tools, platforms and 

solutions are required. Formal education 

must adapt to societal challenges to keep 

up with the ever-growing pace of new 

developments. To this end, regular 

exchanges between teachers and 

policymakers are crucial and should even 

become mandatory. 

 

 

• The roles of educators in the national 

preventive approach including within the 

chain of prevention security actors should 

be clarified. This will allow for a clear 

understanding of the mandate of various 

education professionals and, at the same 

time, adjust public expectations 
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